
 

Explain how your lesson plan represents ‘best practice’ for quality teaching. 

 

 To achieve ‘best practise’ for quality teaching in physical education is of utmost importance. Each 

aspect of the lesson, from plan to implementation and assessment, needs to be designed around the 

desired outcomes for the activity and the needs of the students.  A number of methods and 

techniques can be utilised in order to reach ’best practise’. According to Metzler (2011), teachers 

must understand the foundations for model based instruction in order to select the best model to 

meet stated learning goals, match student developmental readiness and manage the learning 

environment. My lesson plan was targeted at the year levels of R-1. The aim was to provide an 

opportunity for students to explore rhythmic movement, space and develop body awareness. With 

reference to my lecturer’s response, peer response and research, my plan represented ‘best 

practise’ for quality teaching in a number of ways. Using the method of ‘movement education’,  

which sometimes involved a combination of ‘guided discovery’, ‘divergent discovery’ and ‘inquiry 

teaching’ strategies, I was able to develop and implement a plan that guided students to successfully 

achieve the desired outcomes.  

 Students were provided with a safe, explorative, age appropriate, enjoyable learning experience 

that addressed the needs of the child physically, emotionally, socially and cognitively.  Although 

there are ways in which I could improve the delivery of the lesson, overall the feedback from my 

lecturer and peers was extremely positive.   

 ‘Movement education’ was perhaps the first significant programmatic shift away from sport-centred 

curriculums in physical education. Sport centred programs involve the development of skills, 

knowledge and tactics needed for proficiency in a given game. The major purposes of movement-

based programs are: 

1. The development of basic and generic movement skills that may or may not be pre-cursors 

to those needed in more complex sport forms (in other words, it is OK if the learned 

movement does not have any direct application to a known sport – it is also OK if it does.) 

2. The development of problem-solving and other intellectual abilities as they apply to human 

movement. 

3. The development of expressive and creative movement (Metzler, 2011) (Meldrum & Peters, 

2012). 

 

 ‘Inquiry’, ‘guided discovery’ and ‘divergent teaching’ methods make use of specifically designed 

questions to promote problem solving skills, guiding the student towards the desired learning 

outcome. Benjamin Bloom developed a classification system for content questions, based on the 

classic taxonomy of the cognitive domain (Krause, Bochner, Duchesne, & McMaugh, 2010). Because 

of the strong link between the cognitive (intellectual) and the psychomotor (physical) domains, 

physical educators have the opportunity to use questions to promote learning in each of the 

domains. 



 ‘Guided discovery’ can transform and delight the most insecure of learners, by encouraging them to 

go beyond memory and to trust the process of discovery (Mosston & Ashworth, 2002). With the use 

of specific questions designed to lead them to specific outcomes, students were asked to explore 

movement and reflect on their discoveries.  

 In my lesson, I used divergent or open ended questions as a guide for the students to explore 

movement, rhythm, space, and body awareness. Students were able to consider many possibilities, 

keeping the intellectual process going, along with maximum active learning time. For example, in my 

lesson, one of the activities was introduced in the following way. “Listen to the music being played, 

what do you think of when you hear it? Show me how you can move your body to this music”. 

Without experiences of divergent discovery, learners are limited to replication of the known 

movements, basic skills, and functional strategies in different activities and sports (Mosston & 

Ashworth, 2002). 

 The feedback from my peers suggested that  although I brought students in close for questions and 

tasks, I could have checked to make sure the tasks and questions being asked were understood 

clearly before moving on to the activity. It was also pointed out that the clarity of my instruction was 

lacking. The use of specific questions to make sure each student understood the exercise would have 

enhanced the level of student comprehension. It was also noted by my lecturer, that I could have 

added more cues or specific questions, leading to a scaffolded and supported approach while in the 

discovery, movement exploration process, specifically in the final movement piece. 

 In terms of safety, my lesson plan met the needs of the students. With Maslow’s hierarchy of needs 

model in mind, the basic physiological and safety needs are to be met for learning to occur (Krause, 

Bochner, Duchesne, & McMaugh, 2010). In accordance with the OHS & W requirements for Health 

and Physical Education, water was made available, clothing and foot-wear was suitable and students 

were guided to be aware of safe behaviour and ways of moving (Department of Education, 2001). 

The space was open and clear of any possibly harmful debris and was suitable for the main activity. 

Feedback suggests that I could have reminded students to be more aware of the boundaries during 

the warm-up. Perhaps, on reflection I could have expanded the area. Providing an inclusive 

environment that is safe and welcoming for all students is a key component of good teaching in any 

classroom. Respect toward and understanding of students' differences goes a long way toward 

bringing credibility to a physical education program (Cruz & Peterson, 2011). It was suggested in the 

peer observation, that the lesson I provided was inclusive by nature. The use of divergent questions 

with no ‘correct’ answer, allowed for an explorative response, being suitable for a range of 

capabilities. 

 My lesson began with a warm up. According to Alisa & Collier (2011), the first approach is to 

develop pre-lesson warm-ups that consist of exercises that are similar in form and function to 

activities that students will be performing in the main activity segment of the physical education 

lesson. The warm up I provided was directly related to the following activities and overall outcomes. 

Students were introduced to rhythm with the drum and asked to explore their bodies and move in 

space to the rhythm freely. The following activity focused on students exploring more deeply with 

their bodies movements in space.    

 



The movement lesson had a focus on addressing the whole child. I incorporated music as an integral 

component. Research states that music appeals to emotional, cognitive, and psychomotor elements 

of the brain, and several studies show a link between music and increased learning. Research 

indicates that music directly effects pulse rate, blood pressure, the nervous system, and glands of 

the body. Music can be used for arousal, as a carrier of words, and as a primer for the brain. 

(Wilmes, Harrington, Kohler-Evans, & Sumpter, 2008). With this in mind, during my lesson, student’s 

emotional, cognitive and psychomotor needs were being met. 

 Feedback suggests that my lesson was age appropriate.  I developed the lesson based on one from 

the book by Landy & Landy (1992). The lessons in this book were specifically designed for children in 

years R-2. Using the SACSA framework, the outcomes were taken from the early years band and 

were considered age appropriate for students in years R-1 (Department of Education, 2001). The 

delivery and language used in my lesson was considered by peers to be of a suitable standard of this 

age group. My use of scaffolding was also commented on. The peer observation suggests that the 

machine picture cues were appropriate for years R-1. According to Piaget, children in years R-1 are 

considered to be in the preoperational stage of development. Those caring for children in Piaget’s 

preoperational stage must give them opportunities to explore their physical world during play and 

problem-solving activities (Krause, Bochner, Duchesne, & McMaugh, 2010). 

 The lesson involved opportunities for students to explore and play. The tasks were open-ended and 

there were opportunities to work together in playful collaboration, in turn, meeting the social needs 

of the child. Research shows that when children are given the freedom to make decisions, such as 

during play, they develop confidence in their growing abilities. This emerging confidence in young 

children plays a role in developing positive self-efficacy (Riley & Jones, 2010). The evidence suggests 

that the lesson I planned and delivered provided an opportunity for play, in turn leading to learning 

and achievement of outcomes. 

 The peer observation pointed out that I provided positive encouragement and appropriate feed-

back during the lesson, although I could have asked more questions regarding comprehension. One 

of a teacher’s most essential instructional functions is to provide students with information about 

the adequacy of completed task performances. This feedback is crucial to the learning process 

(Metzler, 2011). Research suggests that there are a number of different ways to provide feedback, 

below are four forms.  

1. Value statements 

2. Corrective statements 

3. Neutral statements 

4. Ambiguous statements 

 Since each form of feedback acknowledges events from a particular point of reference, expanding 

the use of all the forms of feedback can expand our perceptions of the teaching learning process 

(Mosston & Ashworth, 2002). In my lesson, student feedback played an important role in formative 

assessment, alongside anecdotal observation. With the use of specific questions, I was able to gain 

insight into student’s understanding.  As this is an area I could improve on, and with reference to my 

research, the benefit of such feedback has been made quite clear. The questions asked must directly 

relate to the desired outcomes of the activity and are used for assessment. Formative assessment 

can be ongoing as students respond to questioning during a lesson (Meldrum & Peters, 2012).  



 In conclusion, my lesson plan delivery was successful; this assignment has been of great benefit to 

me as a pre-service teacher. I have been able to experience from beginning to end the teaching 

process. In particular, I have developed an awareness of the pedagogy I have used; a combination of 

‘movement education’, ‘guided discovery’, ‘divergent discovery’ and ‘inquiry teaching’. The 

important role of questioning and feedback has been high-lighted. I have learnt that I need to check 

for understanding before moving on to the activity.  This is directly related to students achieving the 

desired outcomes and assists with assessment. I did use ‘best practise’ for quality teaching in 

physical education in many ways. I addressed the physical, cognitive, emotional and social needs of 

the students. I created a fun, safe, age appropriate, supportive learning environment and led 

students to achieve the outcomes of my movement lesson. 
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